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Index

2nd World War, 32, 343
17th Congress of the World Federation 

of the Deaf (Turkey), 63
1985 Manchester Congress of the 

ICED, 57

1,001 small victories, 170, 299, 324, 
327, 386, 393

A
Aboriginal,

peoples, 50

sign languages, 291n

societies, 218

Ackerman, Jennifer, 151–152
Action on Hearing Loss (AHOL),  

35, 592

actions and consequences, 296

activism in Deaf education, 57, 64
advocacy, bilingual, 148
Aesop’s Fables, 362
African, 211, 230

African American(s),
church practices, 216

communities, 612

culture, 5, 407n

Deaf, 144n

history, 336, 337

literature, 406n

Studies, 28

teenagers, 602n

See also Black(s); Du Bois, W.E.B.
Afro-Caribbean,

lives in Britain, 47
peoples, 40, 404n

students, 614
teachers, 538

teenagers, 602

AHOL. See Action on Hearing Loss

American Deaf Children’s Society, 125

American Sign Language. See ASL

Americas, minority pedagogies in, 2

anthropology, 7, 45, 165
anthropomorphism, 208, 225, 292,  

295, 382

Aristotle, 343
artists, Deaf, 217

Ashmore, Colin, 146. See also Royal 

School for the Deaf, Derby

ASL (American Sign Language), 
70. See also BSL; Erting, Lynne; 

Mather, Susan
acquired or strengthened in book 

sharing, 85

asides, 102

Black, 23
to build world knowledge, 

101–103
Deaf teachers’ proficiency in, 88
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differences and similarities with 
English, 103

-English, valuing approximations 

in, 103–105
-English bilingual teaching, 98

exposure to, 90

as first and natural language of 
Deaf children, 100

fluency, 84, 273
grammatical rules of, 73, 74
increasingly direct translation  

into, 92

metalinguistic awareness of, 103

storytelling, 100

strategies to translate to and from 

English, 100

translation of stories using, 91

use in the classroom, 75

variations, 92, 95

attention, 151

ability to pay, 201

difficulties in gaining  
children’s, 182

-getting, 176, 177, 199, 225

issues in Deaf children, 162

maintenance strategies, 95

span, lack of appropriate, 202
attentiveness, visual, 180

audiology, 4, 40
testing, 8

audism, 6, 8, 10, 12, 27. See also 

Oralism
effects of, 483
freeing Deaf communities from, 40
institutional, 173

negative attitudes and, 461
power imbalances and, 461

autoethnographical analysis, 106

awareness,

cultural, 462, 484
holistic, 390

linguistic and metalinguistic, 221

of the worlds, 162, 455

B
Baby Signs, 202

background to study design, 55–56
Bailes, Cynthia Neese, 97–99
BBC (British Broadcasting 

Corporation), 146
BDA (British Deaf Association), 58, 

147, 340, 370, 528, 602, 603, 605
grassroots people and, 609

BDHS (British Deaf History Society), 
603

behavior(s), 596, 598
acceptable, 266, 400
adjustment of, 410
adult, 117

appropriate/inappropriate, 128

attitudes and, 316

bad, 221

benevolent, 157

challenging, 412
code of, 404
competitive, 555

cultural, 299, 417
culturally appropriate, 168

Deaf, 201

Deaf child natural, 530

Deaf cultural, 176, 245, 469
dependency, 392

difference between Deaf and hear-

ing, 294
disrespectful, 136, 578

disruptive, 180, 579

extreme, 467
formal, 346
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hearing cultural, 417
of hearing teachers vs. Deaf par-

ents and teachers, 96

inappropriate, 530

individualistic, 555

intuitive, 159

management, 394
negative, 259

normal in Deaf culture, 129

as official representative of Deaf 
community, 602

overexcited, 260, 424
respectful, 404
sexual, 530

students’, 556

unacceptable, 329

worrying, 591

Bell, Alexander Graham, 33.  

See also Oralism
Bi-Bi (bilingual-bicultural)

pedagogy, 126

philosophy, 56, 68, 370

policies, 142
principles, 125

programs, 366

schools, 56, 62, 69, 149, 365
biculturalism

bilingualism and, 30, 67, 90, 107–108
and cultural mediation, 433–436

bilingualism, sign, 113, 127, 189, 203

and biculturalism, 30, 67, 90, 107–108
Deaf arts and culture and, 149
hostility toward, 143
model, 615

reevaluation as a multicultural  

concept, 131

risk taking required, 142–143
shift toward, 123

Birmingham, 146
Birmingham Deaf Club, 145. See also 

Daunt, Wendy

Black(s)
ASL (American Sign  

Language), 23
community/communities,  

315, 614
culture, 23

English Vernacular, 309
history, 442
men and respect, 612

people, 308–309n, 553

People Time, 388n

pride, 408n

violence against, 385n

See also African American(s)
Black Consciousness

discourses, 40
movement, 47

blank slate, 162
Blue Book, 191, 198, 199, 203
Blue Ribbon Ceremony, 51, 362

Bluestone, Stella, 54, 625
body

learning, 179

movements, in communication, 

205, 208, 209, 217

Boston Spa, 145, 148, 153
Brazil

Deaf practices in, 2

pedagogies in schools in, 5

Bristol Deaf Club, 151

British Deaf Association. See BDA

British Deaf History Society. See BDHS

British Sign Language. See BSL

British Sign Language Training 

Agency (BSLTA), 150
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BSL (British Sign Language), 107, 
110, 113, 120, 146. See also CHASE 

Productions; Daunt, Wendy

along other means of visual com-

munication, 219

attitudes to, 494–495
BBC’s series on, 146
BDA’s dictionary, 146
Bible Translation Project, 148
consequences of weak skills, 

495–497
creation and maintenance of stan-

dards in, 131

as curriculum subject, 113

Deaf pedagogies, relation with, 

497–498
development, 120

existence and importance of, 143
grassroots registers, 606

incorrect uses of English rooted  

in, 309

interpreters, 525, 567

linguistics, teaching of, 226, 617

lower status of, 503–505
mainstreamed children’s need  

for, 583

national development of, 146
poetry, 151, 287, 449, 474, 502, 503
professional registers, 606, 607

Recognition Marches, 448–451
recognizing Deaf Studies resources 

and, 523–526
register appropriate for children’s 

development, 210

registers, 277, 344, 410, 500, 606, 
607

relation between English and, 274
research programs, 58

researching, for curriculum  

development, 526–527
signing competition, 288

skills, development of, 273, 275–279
teaching to parents, 176

types of weaknesses in, 497–501
videotapes of, 146, 303
and visuality in Deaf pedagogies, 

501–503
BSLTA. See British Sign Language 

Training Agency

Burke, James, 214, 342
Burns, Matthew, 149. See also Elmfield 

School, Bristol

C
capitalism, neoliberal, 34
care staff, 421–451, 440
Carmichael, Andy, 627

catalytic validity, 55

Catholic Deaf School of St. John’s, 145
cause and effect, 235, 293, 299, 334, 427
CDS. See either Centre for Deaf Studies 

or Child Directed Signing

Centre for Deaf Studies (University of 
Bristol), 58, 119, 120, 124, 150, 151, 
154, 228, 519, 626, 627

Charter Schools legislation, 98

CHASE (Media) Productions, 146, 
149, 249, 371, 523, 616. See also 

Ashmore, Colin; Daunt, Wendy; 

Hanifin, Jerry; Langley, Derek; 
Royal School for the Deaf, Derby

Child Directed Signing (CDS), 85
Chile, 63, 626

Deaf practices in, 2

children, Deaf

ability to think, 300
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awareness of being Deaf, 311

awareness of self and others in, 187

awareness of the worlds they will 

live in, 162, 455
balance between academic and 

social responsibilities, 171

BDA and, 603

challenges for, 4, 96
cognitive progress of, 177, 190

common sense in, 300

communication of Deaf mothers  

with, 120

of Deaf families, 596

decision-making skills, 180, 392
denied access to Deaf adults, 349
dependency culture, 186

development of group unity in, 180

education of, 4
and educators as cultural  

detectives, 385–386
effects of lack of access to Deaf 

resources, 9

enabling, to live in multiple 

worlds, 168–170, 311, 321–334, 
377–456

enhancing life possibilities of, 562

English vocabulary, learning of, 304
essential differences from hearing 

children, 189

of ethnic minority parents, 614
ex-mainstreamed, 578, 580–582
expecting them to become literate, 

96–97
following their lead, 93

gaining and maintaining attention, 

77–80
high expectations of, 378–380, 393, 

455, 614
holiday times and, 586

identities, 166, 168, 310, 311–320,  
395, 411

importance of becoming proactive, 

291

importance of creating safe spaces  

for, 240
importance of interaction with 

Deaf adults, 89

Individual Education Plans for, 226

individual needs of, 201

infantilization of, 392

informed pride, 455
initiative in, 304, 392
as kin of all Deaf adults, 460
language acquisition in, 120

learned passivity in, 186

losing contact with, 475–478
in mainstream schools, 272

mainstreamed, 577, 583

mistaken for learning disabled, 187
moral skills of, 187
multiple identities, 172, 314
needing maximum visual  

information, 207

patience skills, 180
percentage born into hearing  

families, 4, 31, 349
place in the world, 311–375
preference for residential schools 

in, 585

preference for tangible  

objects, 214
preferences, 539–540
psychological health of, 9

reassurance and encouragement, 

need of, 209

re-enactment of stories, 224
repairing ex-mainstreamed, 

580–582
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requiring demonstrating their 

understanding, 220

responsibility, 180

responsibility for other Deaf  

children, 194
role models for, 588

self-confidence, 79, 113, 228, 238, 445
sense of existential bewilderment, 

186

sense of ritual, 179

signed mimicry, 224
situating in the Deaf and hearing 

worlds, 166–168, 312, 313–314, 
321–334

social skills of, 187, 190
socialization of, 114, 184
Special Needs, 587

staff relationship with, of Deaf 
parents, 194–195

support of, 540
techniques and strategies on very 

young, 70–88
tensions with partially Deaf chil-

dren, 10

turn-taking skills, 180, 183, 199
use of drama with, 225

visuo-gestural world of, 4
warmth between educators  

and, 247
in working-class families, 614

Children of Deaf Adults. See CODAs
Childsign 2000, 288–290
Christianity,

Deaf, 51

mythologies developed by, 366

and Native Americans, 29n

CI (cochlear implant), 184, 476,  
477, 535
ideology, 478

movement, 473
teams, 473

cinematic zooming technique, 214
City Literacy Institute, 58

Clarke School, 144
classifier(s), 95, 102, 226

predicates, 73. See also Mather, 
Susan

and proforms, 226

classroom(s), Deaf
atmosphere of higher  

expectations, 395

management, 195–196, 514–515
three-phase process in, 256–257
visual environment of, 206

visual information emphasized  

in, 210

Clerc, Laurent, 214, 340, 341, 360, 413
clubs and associations, Deaf, 19, 21, 

60, 233, 337, 340, 348, 349, 350, 354, 
528, 585, 613

importance for educators’  

work, 354
cochlear implantation, 535, 537, 567, 

568, 620

aggressive marketing of, 621
children going backward after,  

475, 476
experiments, 8, 33

ideologies around, 563

loaded subject of, 534
mainstreaming and losing contact 

with children, 475, 563
programming, impact of, 589–592
programs, 473
See also CI (cochlear implant)

CODA(s) (Children of Deaf Adults), 
99, 234, 308, 419

co-equal, 327
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cognition

increasingly layered, 85

language and, 80, 178

visual, 208

collaboration

Deaf-hearing, 10, 456, 544–551
positive, 551–552

colonialism, 12, 24
and Deaf cultures, 27–32
negative attitudes and, 461
power imbalances and, 461

colonization, 23–24
and suppression of other languages 

and cultures, 25

communication

accessible, 122

Deaf-hearing informal, 120, 130

in Deaf Studies curriculum, 373

eye contact in Deaf, 209

gestural, 217

holistic, 208

importance of facial expressions in 

Deaf, 209

issues, 110

skills, 176
technology, 373

visuo-gestural, 20

communities, Deaf, 8, 9

active involvement of children  

in, 100

class-based analyses of, 31

and colonialism, 24
as cultural minorities, 27

and Deaf education, 20–21
deficiencies in behavioral and 

social skills, 9
exposure of children to positive 

aspects of, 99

frustrations with national, 601–602

history of, 336

importance of contact of hearing 

parents with, 89

lack of access to progressive ideas 
in, 173

negative impact of Oralism on, 
301, 336

not necessarily inclusive, 348
paucity of skilled leadership, 9
quality of life in, 10

racism within, 173

recent revival of, 10

reduction in size and unity of, 33

“comprador” class, 30, 31, 37. See also 

Post-colonialist theory

conditioning, colonist cultural, 37

conflict, cultural, 468–469
consciousness

Black, 40, 47
Deaf, 342, 390
Deaf community’s, 371

Deaf-focused of school, 255

of Deaf people, 366

double, 28

embodied, 361

-raising, 31, 47
contact

eye, 207

physical, 221, 230, 247–248
contested spaces, 235

control

hearing colonialist, 12

strategies, high and low, 117–119
Cook, Peter, 217
course design, 114
crab theory, 601, 602n

creativity, 184–185
critical ethnography, 55, 138

critical thinking, 325, 328, 392
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cross-cultural

communication, 70

discourse, 462
impetus, 384–385
influences, 43
interaction, 123, 384
puzzles, 385

understanding, 121

Cued Speech, 29

cues, social and cultural, 206

cultural capital, 27, 30, 41
cultural, Deaf

expectations, 113

intuition, 97

life, 206, 601

traditions, 195

values, 47, 160, 385
Cultural Heritage Resource Centre, 

147, 342
cultural map, 157–158

and cognitive engine, 162

cultural mythologies, 46
cultural principle, 455
cultural restrictions, 595

Cultural Studies, 45. See also 

Intercultural Studies

Deaf, 253

culture(s)
African American, 5, 28, 407n

colonization and other, 25

dependency, 186

grassroots, 554
importance of understanding, 462
individualistic Anglo-Saxon, 387

lack of understanding of the con-

cept, 45, 461
majority, 171

Maori, 254, 552

minority, 5, 25–26, 349
minority, individualist and  

collectivist, 45–49
monochronic, 387

Native American, 5, 23, 28, 46n,  

50, 602

pedagogy and intersectionality, 6

polychronic, 387–388
rediscovery of own, 36

of SLPs, 36

subaltern, 555

third, 234
culture(s), Deaf, 1, 4, 5. See also Daunt, 

Wendy; Hanifin, Jerry; Understand-

ing Deaf Culture—In Search of  

Deafhood (Ladd)
awareness of, 146
and bonding with other Deaf 

adults, importance of, 248
collectivist, 458, 460
colonialism, and Oralism, 23–27
colonialism, and other minority 

cultures, 27–32, 50
concept of, in UK, 146
contrast between US and UK, 145
courses on, 90

damaged by oppression, 38

Deaf clubs, associations and, 19, 21

and Deaf education, 22

disdain for, 37

elite vs. folk view of, 605
embodied consciousness and, 361

emergence of concept of, 21–23
emphasis on collectivism, 164
exposure of children to positive 

aspects of, 99

festivals about, 371

grassroots, 554
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humor in, 419
importance of teachers being  

conversant with, 88

improvised stories in, 223

influence on Deaf educators, 69
information sharing, stress on, 299

informing and explaining actions 

to children and, 187

intergenerational transmission  

of, 64
internalized oppression and, 240
introverted nationalism of, 42
limited knowledge of, 37
national festival about, 342
need to preserve, 22

negative influence by majority  
culture, 171

norms and values of, 348
not necessarily inclusive, 348
and other minority cultures, 5,  

25–26, 349
personation, concept of, 208, 225

and physical participation in 

activities, 220, 228–229
positive attitude toward, 146
positive features of, 21

post-Resurgence, 331

power and potential inherent in 

International Sign, 357

and praxis of Deaf educators, 14, 28
recognition of, 11

removal of, 32

sensitivity to, 89

storytelling and, 166

suspicion of hearing people 

ingrained in, 10, 47
tactile nature of, 247
use of anthropomorphism, 208

validation of, 58

culture-linguistic model, 36

curiosity, 304
curriculum, Deaf, 198–199

unrecognized, 160, 170, 316, 440
unwritten, 616

cycle of replacement and renewal, 

159–160, 170. See also pedagogies, 

Deaf, theoretical framework for; 
holism, cultural

D
Daunt, Wendy, 145–147, 148, 149, 219, 

248–256, 257, 258, 260, 265, 269, 
275, 276, 277, 278, 286, 294, 305, 
339, 342, 344, 345, 346, 349, 357, 
362, 363, 364, 370, 371, 385n, 387, 

394–400, 402, 407, 409, 410, 412, 
443, 449, 451n, 465, 468–472, 478, 
495–502, 506, 508–510, 512, 513, 
514, 516, 517, 523, 524–527, 528, 
537, 539, 541, 542, 546, 547–548, 
551, 552, 557–558, 569, 571, 574–
575, 577, 578, 579, 581, 583–584, 
588, 593, 597, 599, 605–606, 609, 
612, 613, 616. See also BDA; Bir-

mingham Deaf Club; BSL; Cul-

tural Heritage Resource Centre; 

discipline; Educators, Deaf; Hani-

fin, Jerry; Mablethorpe Summer 
Camps; Maori, culture; RNID; safe 
Deaf spaces

Deaf,

arts, 149, 362
ashamed of being, 144
“being in the world,” 321–334
Christianity, 51

classroom(s), 75, 103, 165, 169, 170, 
207, 208, 210, 213, 227, 236, 246, 
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248, 256, 268, 278, 292, 293, 294, 
369, 381, 387, 409, 414, 416, 419, 
420, 575, 597

clubs and associations, 19, 21, 60, 

233, 337, 340, 348, 349, 350, 354, 
528, 585, 613

community, 144, 373, 458, 594–596
consciousness, 390

contributions and cultural conflict, 
468–469

culture, blanket use of the term, 5
cultural knowledge, 3, 4, 80, 88, 89, 

437, 586
cultural resources, 527–529
-Deaf situations, 217

enlargement of meaning, 38

families, challenges posed by, 

596–601
grassroots culture, 554
-hearing issues and relationships, 

539–552
-hearing misunderstandings, 

462–463
-hearing partnership, 453, 456
-hearing signing communities, 321

historical self, 335–348
identity, 9, 20, 132, 135, 136, 143, 

144, 174, 225, 395, 453, 490, 534, 
536, 579, 582, 584, 599, 622

internationalism, 348
isolation, 321–323
meaning of term, 5

Nation, 355, 452
Nationalism, 38

organizations, 22, 111, 348, 422, 
527, 528, 592–593, 602

passport, 358

political events, 447–455
pride, 2, 143, 312, 520, 534

Reconstruction, 6, 31, 38, 39

Resurgence, 11, 20, 34, 253, 339, 359, 
362, 363, 378, 458, 473, 595, 621

Resurgence of the 1980s, 11

self-esteem, effects of ethnocen-

trism on, 511–512
selves and Deaf Studies, 369–374
social and cultural life, 556

spirituality, 359, 360, 362, 371

sports, 348, 355, 590
subaltern, 114, 145, 386, 554–555, 

556, 604, 607, 608, 609, 612, 613
“Towns,” 321

TV programs, 339
Deaf Academics conference  

(Belgium), 63
“deaf and dumb,” 144
Deaf-child-centered,

BSL teaching, 309

education, 113, 621

philosophies, 67

Deaf Children’s Encounters with Written 

Texts: Contrasts Between Hearing 

Teachers and Deaf Adults in Support-

ing Reading (Webster & Heineman-
Gosschalk), 115

Deaf citizenship, 394–406
Deaf Comedians, 149. See also Daunt, 

Wendy; Hanifin, Jerry
Deaf cultural

behavior, 176

development, 585

epistemologies, 312

ontologies, 312

and pedagogical tradition, 585

reality, 215

selfhood, 334–335, 368, 441–447
transmission, 65

Deaf existential realities, 215, 216
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Deaf experience, profound difference 
with other minorities’, 381

Deaf Festival at Kelston Deaf  
School, 254

Deaf-Gain, 6, 11, 13, 39, 361, 382, 622

Deaf-hearing

collaboration, 10, 456, 544–551
contact, community activities and, 

354–355
distinction in children, 163, 236

team teaching, 75, 88, 113

Deaf historical self, 335–348
and collectivist communities, 

340–342
role modeling and reclaiming the, 

337–340
Deaf instructors. See DIs

Deaf Knights of the Round Table, 

362–365
Deaf pedagogical,

features, 128, 161, 224, 295, 399
history, 64–65
ideas, 30

issues, 62, 186, 591

key principle, 99
map, 623

methods, 65

models of education, 12

observations, 197

perspectives, 480
philosophies, 192

possibilities, 278

practice(s), 272, 613
praxis, 574
principles, 400, 533, 552, 574, 576, 610
priorities, 440
qualities, 621

skills, 213
space, 264

strategy/strategies, 100, 166, 198, 

201, 247–248, 258, 328, 329, 561
time, 570

traditions, 65

universals, 174, 623
US features, 119

values, 377–378, 468, 619
wisdom, 620

Deaf Planet Soul, 51

Deaf President Now campaigns, 

447–448
Deaf pubs, 234, 332
Deaf-run pre-school group, 175–187
<DEAF SELF> (BSL phrase), 172
Deaf spaces,

formal, 248–256. See also CHASE 
(Media) Productions; Daunt, 
Wendy; Hanifin, Jerry; Heri-
tage Room; holism, cultural; 

Maori, experience
safe. See safe Deaf spaces

<DEAF STRIPES> (BSL phrase), 172
Deaf Studies, 60, 146, 583, 599, 622

after-school classes and, 584
BSL and, 583, 593

Centre for, 119, 150, 626

curriculum, developing of, 

372–374
for hearing children, 572, 593

lack of in audiology, 567
mainstreamed children’s need  

for, 583

minimal recognition of, 520, 151

National Curriculum, 148
National Working Group, 148,  

150, 373

Oralism and, 8, 29
and other Deaf domains, 22

and peripatetic teachers, 567
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recent developments in, 5

teacher training in, 617

teaching of, 13, 146, 598
UK Deaf community and, 573

university departments, 603,  

604, 627
Deaf Time, 244
Deafhood, 1, 6, 21, 31. See also SLPs

collective, 42
Deaf equality and intersectionality, 

172–174
development of the concept, 58

emphasis on plural identities and 

multicultural influences, 42–43
framing, 41
freedom to define, 39
full potential of, 4
importance of concept, 173

and intersectionality, 5, 6, 24, 
42–45, 171

numerous dimensions of, 390

Pedagogies, 6, 37, 38, 45
and Post-colonial Studies

as a process, 1

and processes of development, 39

theory, 29, 39, 42, 47, 174
training, 65

Deafhood Monologues, 362
Deaflore, 227. See also folklore, Deaf; 

Lee, Raymond

Deaflympics, 350, 357
deafness

“disability” and Deaf school  

closures, 35–36
medicalization of, 35

nature of, 115

Deafville vignette, 306, 323–330,  
332, 535

decision-making, 180, 392

information and, 427–431
decolonization, 29, 30–31

cultural attitudes required for, 42
Deaf cultures and the Deafhood 

concept, 36–40
Deafhood and intersectionality, 

42–45
regaining unity and reclaiming 

speech skills, 40–42
“Deluge,” 20, 41
Department of Education and Science 

(DES, UK), 58
dependency behavior, 392

development

bilingual, 195

linguistic and cognitive, 210

six levels of, 161

social, cognitive, and literacy,  

85, 190

social and intellectual, 76–77
dialogic approach, 128–129
Didsbury College, Manchester, 147. 

See also Silo, Janice

DIs (Deaf Instructors), 59, 265, 483, 
492, 564, 566, 583
roles of, 493

disability, 35–36, 43, 154, 174, 236
discipline, 195–196, 283, 394–400

combined with encouragement 

and praise, 395

as correcting imbalances, 400–401
with dialogue, 424–427
enforced better by Deaf educators, 

395

fear and, 405
four ways teachers can exercise, 405
love/respect and, 405
modeling and, 405
old-fashioned vs. liberal, 403–406
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reason and, 405
and the visual modality, 401–403

discourse(s)
Black Consciousness, 40
classroom, 166, 168

cross-cultural, 462
Deaf, 45, 80, 126, 188, 206, 292, 294, 

388, 396

elevation of, in Deaf Christianity, 51

everyday, 193

frames, 119

hearing teachers’, 80

intersectionality, 45
multicultural, 44
semi-conscious, 464
sign language, 219, 382

strategies used by Deaf  

instructors, 117

teenage group, 319

disintegration, cultural, 28

diversity within Deaf communities, 5

double-bind tensions, 602n

Du Bois, W.E.B., 27–28, 46. See also 

African American(s); Black(s)
Dutch courage, 228

E
Edgbaston Deaf School, 146
education, Deaf. See also pedagogies, 

Deaf

activism in, 57, 64
air of celebration in, 170

ancillary professionals attached to, 

4. See also knowledge, cultural 
and linguistic

big picture of, 601

bilingual, 58, 89, 301

bilingual, and risk-taking, 142–143
Bilingualism in, 312

change in, 558–561
comparative scarcity of qualitative 

research, 56–57
compared to other language 

minorities, 114
controlled by hearing people, 65

cyclical approach to, 3. See also 

holism, cultural

Deaf contribution to, 12

Deaf Spaces, Deaf Places, and, 165

evaluating the quality of, 573–576
government mismanagement of, 

564–569
holistic approach toward, 3, 2 

13, 302

as a holistic three-dimensional 

structure, 4n
importance of respect in, 407–410
intersectionality and, 125

major changes in, 115

multilingual and multicultural,  

29, 621

oralism and audism, influence  
of, 301

parallels with bilingual  

education, 168

programs, bilingual, 3

reframing of, 24
and spirituality, 51, 359, 362

systems, 4, 5, 28, 65, 139, 143–145, 
462, 541, 614

successful, 3

suggestions for improving, 113–114
UK situation, 141–145
virtuous circle of, 169

education

Deaf-centered, multilingual, mul-

ticultural, 42, 621
emotion and, 410
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minority-centered, 28

Oralist, 21, 459
sixth form, 142
systems, regular, 3, 24, 36, 42, 623
Western models of, 37

education/educational, Deaf, 39

philosophy, 235

recommendations for practice, 

88–90
systems, 39, 143–145, 557–558
unwillingness to reflect ingrained 

in, 557–558
training, 90, 564

educators, Deaf, 1, 2, 8

achievements of, 54
additional aspects of their  

pedagogies, 458
assessing individual students’ 

characters, 614
attention to healthy cognitive 

development, 621

attention to language development, 

273

with background in Deaf  
collectivist culture, 458

best practices, 56, 113

better at enforcing discipline, 395

in Brazil, 139

child assessment skills of, 516–518
classroom management and 514–515
common strategies used by, 201

conceptual framework, 141
contemporary, 39

cooperation from, 141
crucial responsibility of, 4
cultural and linguistic experience 

of, 3

cultural conflict and contributions 
of, 468–469

cultural intuition of, 174
as cultural resources, 463–464
culturally Deaf, 69

culturo-linguistic pedagogies  

of, 190

Deaf cultural skills of, 614
in Denmark, 3
difference between hearing and, 

458–459
difficulties experienced by, 562
disillusioned, 619

effects of mainstreaming on 
morale of, 582–585

effects of Oralism on, 37
emphasis on enabling children to 

become proactive, 391

emphasis on high expectations, 621

encouraging children to give their 

opinion often, 392

ethnocentrism and, 562

exaggeration of facial expressions, 

209, 230

exclusion of voices of, 12

exhortation to get children think-

ing by themselves, 392

extra-curricular activities and 

responsibilities of, 520–521
feigning vulnerability or  

weakness, 307
financial and qualification issues 

affecting, 490–491
historical context of, 620–622
history of, 3, 49, 64
holistic approach of, 412
humor, used by, 196, 201, 258, 295, 

343, 344, 420, 502
importance of, 47
importance of Deaf clubs to  

augment work of, 354
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importance of not romanticizing, 

6, 37–38
increase in numbers of, 67, 68

intuition of, 105

as isolated influence, 465
lack of recognition of, 489–492
less coercive strategies, 196

limited responsibilities of, 68

as linguistic role models, 68, 99, 

100, 125

low morale in, 463–464
mentoring and counseling by, 

518–520
minority, 458–460
obstacles for producing and  

promoting, 564
pain experienced by, 461
partnerships between BDHS  

and, 603

partnerships with hearing educa-

tors, 56,75–76
pedagogical qualities of, 201

pedagogies of, 4, 35, 458
perspectives, 458–464
pragmatic search for best  

strategies, 56

professionalism of, 605

relationships with Deaf  

communities, 593–604
and research findings, 141–174
residential school experiences, 586

restrictions in social lives of, 595

role modeling and creating  

aspirations by, 521–523
selection of appropriate  

candidates, 555–557
skill in teaching English  

vocabulary, 304
sophistication of, 105

strategies used by, 310

support of students, guidelines 

for, 540
training disparities affecting, 491–492
understanding of each student’s 

character and potential, 614
unique issues, 169

unrecognized responsibilities, 

316–320
in the US, 139

use of anthropomorphism by, 225

use of facial expressions by, 196, 

205, 230

use of improvisation by, 48, 155, 
185, 208, 211, 222, 223, 225, 236, 

247, 263, 287, 295, 302, 334, 391, 
500, 532

use of memory game by, 221

use of open-ended questions  

by, 223

use of physical contact by, 230, 

247–248
use of role play by, 221

values, vocations and priorities, 

458–460
weaknesses of, 37–38
wider Deaf cultural experiences 

and beliefs, 56

wider vision for Deaf education, 

458
work of, 98
working in mainstream schools, 

583–584
elitism, audist, 144
Elmfield School, Bristol, 149–152
embodied consciousness, 361

Endless Pressure (Pryce), 47
engagement, emotional, 410–411
engine, cognitive, 162, 175–203
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delay in starting the, 201

starting the, 187–189, 201
English

Deaf, 308–310
Deaf reading vs. writing, 302

grammar and usage, standard 

rules of, 309

literacy, 48, 98, 104, 621
overemphasis on, 301, 505–511
priority of comprehension over 

grammatical writing of, 308

reading and motivation strategies, 

303–304
sound and spoken, overemphasis 

on, 508–511
vocabulary, 304

epistemologies, Deaf cultural, 312

equality

Deaf, 172–174
of opportunity, 115

sense of, 221

era

Oralist, 57, 107, 508, 527, 533
pre-Oralist, 41

Erting, Lynne, 75–88
ethical selfhood, 274
ethnocentrism

classical example of, 529

cumulative effects of, 511–514
Deaf educators’ difficulties caused 

by, 562

effects of, 483, 494–505
need to identify and minimize, 461

eugenics, 13, 33, 34
expression(s)

creative, 607

facial, 196, 205, 208, 209, 217

eye

contact, 207

movements, 205

F
facial

communication, 219

expressions, 78, 79, 82, 83, 85, 117, 

119, 128, 163, 177, 178, 179, 192, 

194, 195, 196, 205, 208, 209, 217, 
219, 225, 226, 230, 242, 266, 281, 
292, 403, 419, 500, 515

linguistics, 410
markers, 499

families, Deaf, key roles of, 10
Family Centre for Deaf Children, 151
Farmer, Rob Roy, 217
Fernandes, Jane Kelleher, 90, 91
fingerspelling, 80, 83, 84, 113, 178, 258, 

259, 276, 305, 601

focus, ability to, 201

folklore, Deaf, 30, 146, 227, 251, 443, 605
extensive analysis of, 323n

mythology and, 367

and spirituality, 342, 362–363, 371
forming opinions, 392–393
framework, Deaf-centered, 137
framework of Deaf education system 

(UK), 4–5. See also holism, Deaf 

cultural

cultural values, skills, and  
strategies of, 4–5, 6

single, for minority pedagogies, 5

Freire, Paulo, 615

G
Gallaudet University, 70, 75, 91, 97, 98, 

107, 124, 144, 589n,

Deaf President Now campaign at, 

27n, 447
Laurent Clerc National Deaf Edu-

cation Center at, 91

Gardiner, Jo, 150, 210
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GCSEs, 9n, 142, 374n, 514, 565, 572, 
573, 583, 588

English, 504
Maths, 565

gene therapy, 35

genetic screening, 34
genetic engineering, 8, 33, 34
genetics, 4
gestures, 205, 208–209. See also 

expressions, facial; VGT
in communication of subtle and 

abstract concepts, 217

and Deaf pedagogies, 216–220
and signing in hearing societies, 218

Goncalves, Janie, 154–160
Goodricke, John, 342
Gramsci, 30. See also Post-colonial 

Studies

Graves, Robert, 366

grittiness, 614
group rights, 36, 49
growth, cognitive, 107, 190

H
Hanifin, Jerry, 148–149, 248–256, 259, 

261, 265, 270, 276-277, 278, 342, 
343–346, 349, , 357, 363, 364, 379, 
386, 397–399, 404, 410, 451n, 469–
471, 495–496, 501–502, 507, 508–
511, 512, 513, 516, 523, 524–525, 
526–527, 537–538, 547, 551–552, 
571, 574, 579, 581, 583, 590, 599, 
605–607, 609, 610, 612, 616, 625
language lab in the Communica-

tion Centre, 275

See also Birmingham Deaf Club; 

BDA; BSL; Cultural Heritage 

Resource Centre; Deaf Club; 

discipline; Daunt, Wendy; 

Educators, Deaf; Mablethorpe 
Summer Camps; Maori, cul-
ture; RNID; safe Deaf spaces

Harris, Robyn, 627

Hawai’i Center for the Deaf and 

Blind, 91

health, 4
hearing aids, 40, 202, 266, 406, 473, 

476, 508, 531, 534
development of, 32

emergence of, 567

implantation and, 590

imposition of, 589

Heineman-Gosschalk, Renée, 115–119
“Here Forever”: The Importance of 

Ethnographic Research in the Search 

for an Understanding of Deaf 

Children’s Identity Development 

(West), 132
heritage, cultural, 30

Heritage Room, 251–253, 362, 364, 379
hidden curriculum, 160

Higa, Doreen, 91

history

Deaf, 30, 32, 133, 146, 214, 330, 335, 
342, 372, 373

rediscovery of own, 36

History of the Deaf Christian Fellowship, 

A (Silo), 148
holism

cultural, 3, 22, 160, 170–171, 
253–254, 593–594, 596

Deaf cultural, 5

importance in Deaf pedagogies, 421
pressure resulting from, 593–594
and rethinking roles of care staff, 

421–451
honesty, 412–416, 532–533
hooks, bell, 43
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horizontal violence, 601

Hoy, Dummy, 214
Hughes, Gerry, 153–154
human geography, 165, 233, 330

humor, 81, 206, 208, 231, 258, 315, 

419–420, 607, 608
anthropomorphism and, 382

compassion and, 49
confidence and, 287
cultural, 613

Deaf, 301

in Deaf cultures, 419
in Deaf classrooms, 103, 292, 419
Deaf educators’ use of, 196, 201, 

258, 295, 343, 344, 420, 502
in Deaf pedagogies, 287, 327, 410n
facial expressions and, 419
importance of, 266, 351

linguistic, 287

role in students’ attention and 

interest, 382

safety and, 193, 265

in signing, 223, 264
in stories, 276

I
ICED (International Congress of Edu-

cation of the Deaf), 57
identity, Deaf, 9, 20, 132, 135, 136, 143, 

144, 311–320, 372
BSL and development of strong, 304
-building process, 386

collective, 316

cultural, 36, 120

in Deaf Studies curriculum, 373

development of, 268–269, 390, 411
healthy development, 171

as individuals and members of 

collective culture, 312

intersectionality and, 314–316
reframing of, 39

relationship between aspirations  

and, 144
and trust in Deaf educators, 395

safety and, 268–269
single, static, 39

strong, development of, 304
idiolects, 209

idioms, 103

improvisation, 48, 155, 185, 208, 211, 
222, 223, 225, 236, 247, 263, 287, 
295, 302, 334, 391, 500, 532

inclusion, 33, 115. See also 

mainstreaming

information

BSL sign for, 380–388
“channelling” by TAs (Teaching 

Assistants), 126
collecting of, 164
and controversial subjects, 388

and the cross-cultural impetus, 

384–385
cultural and behavioral, 310

and Deaf pedagogical time, 387

deciding appropriate, 530–532
and decision-making, 427–431
exchange of cultural, 381

-gathering skills, 164
how Deaf people gather, 380–381
importance of, 274
loss, 120

and polychronic cultures, 387–388
presented as attractive and  

exciting, 381–383
search for meaning and, 389

as a shared quest, 383–384
sharing, 386
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storytelling as means of  

conveying, 430
integration, 20, 33, 115, 481. See 

also disintegration, cultural; 

mainstreaming

between formal lessons and life 

experiences, 518

intentionality, metaphysical, 50

interaction

cross-cultural, 123

hearing-Deaf, 11

meaningful linguistic, 202

Intercultural Studies, 45, 48. See also 

Cultural Studies

International Congress of Education 

of the Deaf. See ICED

International Sign, 217

International Society for Gesture 

Studies, 216

interpreters, 11, 62, 113, 120, 129, 324, 
475, 574, 575, 606
absence in medical appointments, 

568

availability of, 523

BSL, 525, 567, 609

cost of, 432
Deaf education and access to, 113

desire to keep learning and 
improving in, 542

free, 432
intercultural skills of, 234
lack of, 147
restricted access to, 111

teaching BSL to, 146
trained sign, 525

sign language, 35, 332, 542
sign registers and, 575

type of clothing needed, 207

intersectionality, 43, 47, 171
culture, pedagogy and, 6

and Deaf education, 125

Deaf equality, Deafhood and, 

172–174
and Deaf identity, 314–316
and Deafhood, 5, 6, 24, 42–45, 171
decolonization, Deafhood and, 

42–45
importance of understanding, 24
issues, exploration of, 47
TEDx presentation about, 125

intonation, 209

isolation of Deaf issues from social 

and academic mainstream, 5

Ives, Laurie, 147. See also Silo, Janice

J
JJJ Group, 152, 193, 206, 210, 213, 221, 

224, 242–245, 247, 257, 260, 262, 
342, 372

judgment sampling, 59

Jung, 365

K
Katz, Charles, 365

Keller, Helen, 214, 342
Kendall Demonstration Elementary 

School (KDES), 75
Kill the Indian, Save the Man: The 

Genocidal Impact of American Indian 

Residential Schools (Churchill), 29n

knowledge and skills, cultural and lin-

guistic, 3–4, 67
using ASL (American Sign Lan-

guage) to build, 101–103
Kyle, Jim, 120



658 The Unrecognized Curriculum

L
Laborit, Emmanuelle, 337

Langley, Derek, 146. See also Royal 

School for the Deaf, Derby

language(s),
acceleration, 165–166, 273–310
and cultures, endangered, 40
translating across, 304–308

LASER, 148
lateral thinking and problem solving, 

274, 296–301
Laurent Clerc National Deaf 

Education Center, 91

LEA(s) (local education authorities), 
473, 478, 481

learned helplessness, 47
learning

embodied, 224
interactive, 90

via physical activity, 220

support assistant. See LSA

Lee, Raymond, 163, 227, 238, 240f, 341, 
390–391, 405, 587

Lentz, Ella, 362

Let Us Spell It Out for You (short film), 
125

Leverhulme Trust, 54
Lewis, C.S., 514
“light bulb” metaphor, 162, 206, 334
light in the darkness metaphor, 188
lip-reading, 20, 202, 410, 467, 526
literacy

cultural, 461–462
Deaf cultural, 41, 88
English, 48, 98, 104, 621

Littler, Emile, 145
Looking On: Deaf People and the 

Organisation of Services (Young, 
Ackerman & Kyle), 120, 151

LSA (learning support assistant), 195
local education authorities. See LEAs

M
Mablethorpe Summer Camps, 443. See 

also Daunt, Wendy

mainstreaming, 33, 36, 75, 113, 115

development and repair work, 
199–200

failings of, 583

government policies and, 576–585
ideologies around, 563

increase in, 621

losing contact with children 

because of, 475–478
policies, 473
spread of Oralist, 143

manifest destiny, 26

Maori
culture, 254, 552
examples, 357

experience, 254–256
people, 5, 28, 40, 50
positive collaboration experience 

with, 551–552
Martha Vineyard’s

community, 18, 134, 214
vignette, 330–334

Mary Hare Grammar School (MHGS), 
143–144, 145, 151, 555, 556, 585, 
588, 589n, 612

Oralism in, 143
problems created by, 587–589
seen as preferable to mainstreaming, 

588

teachers, 611

Mask of Benevolence, 12
Mather, Susan, 70–75, 223
McDonough, Peter, 395
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meaning

co-construction of, 85

deficient concept in Deaf  
children, 202

creation of, 118

lip-reading skills and, 202
-making in reading and writing, 115
making the implicit explicit, 93
mediating, 80–84
relevance and search for,  

390–392, 393
semantic range, 304
use of eyes to convey, 209

mediation, 96

medical model of disability, 35. See 

also social model of disability

medicine, 4
mental health, 9, 119, 312, 477, 580
mentality, Deaf, 239, 390

metaphors, humorous, 208

methodological principles, 55

micro-storytelling, 102, 166, 381

Miles, Dorothy, 133–134, 287, 292, 339, 
370, 449, 474, 502

minority culture(s), 5, 25–26, 27–32, 50
differences with majority  

cultures, 27

educators, 460–461
learning from, 89

minority pedagogies, 2

miseducation, Deaf, 188

model(s)
culturo-linguistic, 36

of Deaf culture and Oralism, 38
of education, 12

osmosis, 131

medical, of disability, 35

role, 68, 99, 100, 125, 588

sign bilingualism, 615

social, of disability, 35, 36

Model Secondary School for the Deaf 
(MSSD), 97

modeling, 77, 80, 94, 315, 405, 409, 528
language, 99

role, 99, 337–340, 521–523
use of introspection and  

reflection, 417
moral

character, 304
guidance, 394–406
selfhood, 374

motivation

to develop creative skills, 454
development of, 411
effective, 377
emotional development and, 

454–455
emotional experiences and, 411
to encourage Deaf cultural devel-

opment, 585

to go out, 433
from having Deaf teachers, 44
high, 460
to keep on learning, 352
lack of, 561
to learn, 438, 528
relevance and, 393

strategies for English reading, 

303–304
to write these books, 462

multiculturalism, 189

multi-level activities, 262–263

N
National Association of the Deaf 

(NAD), 99
National Curriculum, 107

demands imposed by, 442
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political self and, 446, 489
problems caused by, 569–573
requirement to follow the, 130

requirements, 502

National Deaf Children’s Society, 148
National Deaf Studies Curriculum, 148
National Deaf Studies Working 

Group, 148, 150, 151, 372, 373. See 

also Gardiner, Jo; Scott, Paul; Silo, 

Janice

Nationalism, Deaf, 38

National Union of the Deaf (NUD), 57
Native American(s), 9

community lives, 614
culture, 5, 23, 28, 46n, 50, 602
Deaf communities, 23

education, 29n

history, 336, 337

pedagogies, 44
relationship between culturo-political 

lives and education of, 40
societies, use of signing and gesture 

in, 218

use of sign language, 23, 291n

networks, Deaf, 18
New Zealand

Deaf school in, 308

history, 552

Maori experience, 254–256
Maori-related examples, 357, 551
minority pedagogies in, 2

UK compared with, 616–617
noise, visual, 177, 207–208
normalism, 189

O
objectivity in social sciences, 55

OFSTED (Office for Standards in Edu-

cation, Children’s Services and 

Skills), 574–576

ontologies, Deaf cultural, 312

Open University, 153
oppression

Deaf adults suffering, 312
dynamics of, 41
guidelines for discussion of, 533–538
internalized, 240, 602n

intersectional approach to, 36, 174
linguistic and cultural, 28

overlapping roles of race, class, 

and gender, 43, 174
system of oppression, 43

Oralism, 6, 8, 20, 29
in the 21st century, 33

as anti-Deaf phenomenon, 29

claim that use of sign language 

was detrimental, 70

damage to literacy skills caused 
by, 173

Deafhood theory and, 29, 37

and Deaf cultural development, 585

and Deaf teachers, 30, 31

diminished model of Deaf culture 

and, 38

effects of, 613
emphasis on reducing size of Deaf 

communities, 40
and eugenics, 34
exclusion of all things Deaf, 8

false promises of, 10

framed as a form of colonialism, 

24, 25–27
framing of Deaf communities, 42
and genetic engineering, 33

and government, 567

lack of mediation under, 96
low expectations derived from, 169

mass illiteracy resulting from, 97

new wave of, 143
ongoing damage of, 12
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overcoming effects of, 304
post-war wave of, 473
strategy of “divide and conquer,” 

9–10
technology, mainstreaming, and 

eugenics, 32–35
treatment of Deaf people before 

emergence of, 19

ultimate goal of, 8

as ultra-individualist ideology, 49
vestiges of, 564

Oralist, 33
advocacy, 473
ascendancy, 20

and audist attitudes, 621

century, 47, 51, 253, 394, 540
colonialism, 26

Deaf schools, 48
education, 21, 49, 69, 608
era, 57, 107, 508, 527, 533

ideology/ideologies, 12, 20, 26, 29

legacy and lower standards, 540–542
mainstreaming, 143
marriage bans, 13

policy/policies, 110, 534, 569
resistance to Deaf teachers, 106

settings, 107

sterilization, 13

technology, 32

Oralists, 14, 33
Deaf rebellions and, 29

interests of Deaf children and, 14n

mainstreaming campaigns, 36

osmosis model, 131

Oxford Reading Tree, 525
Oxford University, 119, 525

P
parents, hearing, 20, 101, 181, 152n, 

423, 424, 466, 469, 532, 534, 569, 
572, 5586n, 600

being overprotective, 356, 393, 587

book aimed at, 91
connecting with the Deaf world, 234
contact with Deaf community, 89

cultural holism and, 253

disadvantage for Deaf children  

of, 195n

Elmfield School, Bristol, and, 149
Family Centre for Deaf Children 

and, 151

imbalances in homes of, 400
lack of guidance for, 189
learning ASL, 89

negative attitudes towards, 439
percentage of Deaf children born 

to, 31

perception of Deaf professionals, 

466
supportive, 10, 352

use of Sign language by, 11, 189n, 

391, 505, 597

see also Reading to Deaf Children: 

Learning from Deaf Adults 

(Schleper)
parents, involving, and families, 431–433
parents, Deaf, 6, 67, 91, 139, 170, 190, 

237, 505, 532, 537n, 578, 594, 598, 600
academic results desired by, 374
behavior of hearing teachers  

compared with, 96

children of, 145n, 578n

critical role of, 601
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Deaf children of, 194–195, 198, 236, 
287, 320, 505

humor and, 287

lack of knowledge, 599
linguists’ focus on, 70

positive, reinforcing environment 

provided by, 96

sending children to mainstream-

ing or Mary Hare, 589
support for Deaf teachers, 99

strategies used by, 91, 105

Paris school, 32

patience, 180

kindness and encouragement, 
411–412

pedagogies

culturally centered, 36

Deafhood, 45
holistic, 455
minority, 44

pedagogies, Deaf

and ability to assess and flexibly 
adjust to each child, 180

becoming Deafhood pedagogies, 

174
BSL, relationship with, 497–498
BSL and visuality in, 501–503
central tenets of, 469–472
challenges in implementing, 456, 

457–562
checking and repetition, impor-

tance of, 208

children’s attention and, 401
closure of Deaf schools and, 36

commitment required by, 429
complex, multi-layered processes 

involved in, 84
conditions for full realization of, 2

consequences of lack of recogni-
tion of, 489–492

creating visible end-products, 213–216
and Deaf cultures, 22, 23

and Deafhood pedagogies, 37, 38

developed by Deaf educators, 31, 115

development of, 348
earlier, 3. See also educators, Deaf, 

history of

effects of mainstreaming on, 578–580
emphasis on tangible end- 

products, 206

existence of, 138

and extending visual cognition, 208

extensive parallels with other 

minority cultures, 5

external challenges to, 563–624
fingerspelling and, 305
further research on, 458
gesture and, 216–220
hearing teachers’ perspectives  

on, 457
high demands on educators’  

energies, 329

hiring, promotion and, 552–557
historical narrative of, 66

holistic nature of, 256, 440
humor used in, 287, 327, 410n
implications of recognizing, 12–15
importance of, 47
importance of emotion in, 411
importance of holism in, 421
information about, 139

informing and explaining actions 

to children and, 187

for learning English, 302

learning through the body and, 

221–224
Mather’s contribution to, 75
metaphysical dimensions of, 49–51
obstacles to, 457
performance in, 228
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place of English in, 301

progressive development of, 272

power of, 330

recognition of, 457–562, 621
rediscovery of, 67–70
re-emergence of, 21

research about, 21, 54
research approach to, 53

role of Deaf equality in, 173

role of humor in, 419–420
role of information in, 384
scarcity of research on, 7

silent, visual, 201

similarities in praxis of, in diverse 

countries, 5, 6

spirituality and, 362

storytelling, drama and empathy 

in, 224–228
study of, 44
and subaltern Deaf educators, 604–615
subalternalism and class issues in, 

610–615
suppression of, 23

theoretical framework for, 160–170
as unrecognized curriculum, 160, 

316, 440
urgency in, 482
use of the body in, 220–230
validation of, 56

visuality and, 206–216, 383
people, Deaf

achievements of, 214, 215, 342
becoming actors, 372

courage, 164
developing own BSL plays, 372

devaluing, 555

earliest records of, 17

embodied consciousness and, 361

employed as teachers, 20

extreme facial expressions of, 209

founding and running schools, 20

grassroots, 145, 525, 588, 605, 606, 
608, 609, 613

history of, 215

importance of Deaf historical self 

for, 336, 337

importance of sharing their  

stories, 605

independent thinking skills in, 558
infantilization of, 392

ingenuity, 164
initiative, 164, 304
intermarriage among, 34
lack of political power, 565
lingua franca in, 217

middle class, 615

negative attitudes toward, 164, 461
six historical categories of, 18–19
strategies that develop  

self-belief, 164
visual orientation of, 207, 214

performance, concept of, 228

personation, 208, 225, 292, 295, 382, 403
personification stories, 225
philosophies, bilingual, 139

pictorial recognition strategy, 177

place, concept of, 233

Places, Deaf, 165, 233–234
Poetry, Sign, 94, 133, 217
policies

bilingual, 54, 146
local government budgeting, 563

national government, 563

government, and mainstreaming, 

576–585
political

Deaf event, 447–455
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empowerment through creativity, 

453–454
empowerment through size, 451–452
empowerment through visibility, 

452–453
self, 367–369, 445–447

Post-colonial Studies, 24, 25, 30, 39. 
See also Gramsci

Post-colonialist theory, 30

power

Deaf professionals’ unequal share 

of, 119

imbalance, 123, 128–129, 461
imbalance in traditional social  

science, 55

political, 30

practices, teaching, 90

pre-linguistic activities, 205

pre-school

assessment and placement, 479–481
experiences, 464–482
hearing aids and, 567

programs, 89–90
situation, 567–569

privilege

epistemic, 38

white Deaf straight male, 38

problem solving

and lateral thinking, 274, 296–301
skills, 392–393
storytelling and, 393

Q
Quest for a Language, 153. See also 

BSL; Hughes, Gerry

R
readers, Deaf

not constrained by text, 92

peripheral vision and, 95

story signing by, 93, 94
teaching strategies of, 93
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the Deaf), 34–35, 146, 592. See also 
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overemphasis in English, 301, 

505–511
poor relations between university 

Deaf Studies departments and, 

603
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multi-generational community, 

349–354
philosophical, 359

political, 367–369, 445–447
spiritual, 359–367, 445
-worth, 330

semantic contingency, 116–117, 118
semantic web, 103
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sense-making, 206
signing, 68, 162, 165, 213, 267, 408, 

410, 427, 485, 487, 495, 504, 
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pre-emptive, 200

reading and writing, 302

story to drama, 228

used by Deaf educators, 310

visual, 207, 211

visuality, 211

visuo-spatial, 71
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from risk of misinterpretation, 531

students, Deaf, critical mass of, 2

Studies

Deaf, 5, 13, 65, 68, 146, 312, 365, 370
Deafhood, 58

“subaltern” class, 30. See also  
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lower level of literacy of Deaf  

children, 115

major difference with other  
countries, 143, 587

number of Deaf children isolated 

in, 3
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